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OBSERVACDES INTRODUTORIAS

0 objetive deste documento # analisar
a4 metodologia da pesquisa em "educagdo Com
parada" com o objetive de projetar esta
pesquisa comparativa dentro do campo ted
rico da pedagogis esportiva. Portanto, a
hipitese geral considera razodwel usar a
metodologia da pesquisa da "Educagdo Compa
rada" com o objetivo de pesquisar a pedago
gla comparativa (para pesguisa comparada
na pedagogia do esporte).

A investigagdo val—se processar em
dugs etapas, Na primeira haverd apresenta
t#0 comcentrada da Educagle Comparada.
Fazendo isto, a wetodologia da pesquisa ¢
considerada especificamente. Além disse,
tn segunda etapa, a metodologia da pesqui
$a comparads £ apresentada dentro da prdpria
pedagogia do esporte,

A base & uma compreensdo clentlifica
qUE requer gque a pesquisa seja também pro
movida a fim de desenvolver modelos e cons
tructos, especialmente sobre aspectos da
metodologia da pesquisa, Este tipo de pes
quisa € chamado “Teoria de pesquisa bésica .
0 método da pesguisa ¢ descritivo. A téc
nica da coleta dos dades, a andlise de
conteddo & A& cdenela de andlise dos dados
sic baseados em procedimentos nac-numéricos
¢ hermenBut icos.

A investigagdo ¢ concluida coma apre
sentagio das estratégias para a pesquisa
comparativa na pedagogia do esporte. Com
o objetivo de iniciar a pesquisa compara-—

INTRODUCTORY REMARKS

The objective of this paper is to
analyze the research methodology of "'comparative
educacion" im order to project this to
comparative research in the theory field
of sport pedagogy. The general working
hypothesis therefore isthat it is reasonable
to use research methedology of "comparative
education"” for comparacive research in
sport pedagogy.

The invescigation will procede in two
steps. At first, a concentrated presentation
of comparative education will be given. By
doing this the research methodology especially
is considered. Furthermore, in & second
step the comparative research methodology
is presented within sport pedagogy.

The basisa is a scientific understanding
which requires the research to be also
promoted in order co develop models and
constructs especially under aspects of
research methodology. This kind of research
is called "theory grounded research". The
research ks descriptive. The technique of
data collection i1s content analysis and
the techniques of data analysis are based
on hermeneutic non-numerical procedures.

The investigation is concluded with
the presentation of strategies for
comparative regearch ia sport pedagogy.
In order to initiate comparative research
in sport pedagogy, this information can be
a valuable help.

{#) Proceedings from the International Symposiue on Sports Sclences, SSo Caetaro oo Sul, may, 1990
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tiva na pedagogia do esporte esta informa
¢lo pode ser de ajuda muite valiosa.

1- A EDUCACAD COMPARATIVA

Antes de mais nada o desenvelvimento
histérico da Educagdo Comparada serd apre
sentado.

Em seguida, deserever-se-4 a defini
gdo ¢ fungio da Educagdo Comparativa, Fi
nalmente, o conhéciments propriamente dito
e a metodologia da pesquisa sdo aspectos
importantes da metateoria na Educaglo
Comparativa.

i.i- NDesenvolvimento Historico

0 desenvolvimento histdrice ndo £ ana
ligsado com base no intfttﬁ&fhiﬂtﬁrlcuiag
lado. A razdo & gque a forma presente e o
cardter do campo cientifico precisam ser
entendidos sob um critério genérico e deo
desenvolvimento,

Kuhn termou evidente, através do géu
paradigma cientifico, que as idéias bédsi
cas cientificas sio sempre mutantes durlE
te 8 histdria, jd que a teoria € od métodos
no mundo das cifncias e das suas institui
¢hes sdo apenas accitas até que oOcorTam
noves desenvelvimentes (Kuhn, 1978, 3400,

0 inicic da Moderna Educagdo Compara
tiva em sentido ample data da publicagic
do livro ("Esguine et WVues Préliminaires
d'un Cuvrage sur 1'Education Comparée”,
1817, tradugBo Berlin 1954) by M. A. Julien
de Paris (1775-1848).

Infelizmente, o lives somente fol re
descoberto em 1935 ¢ ROSSELLO (Bureau
International d'Bducation, Gemebra) apre-
sentou-o ac pablice em 1943, Seis mativos
sd0 a base do plane de JULIEW para o desen
volviments da Educaglo Comparativa. Estes
podem ser tomados de maneira exemplar para
o5 outros seis enfoques que puderam ser
dados, considerando o desenvolvimento his
térico da Educaclo Comparativa. (compare
ROHES, 1975, B5-85):

l. renovagia e complementagdo da Educagdo
atravédd da comparagdo;

2, derivagBo dos fundamentos e regras,

3. fundamentos da Cifncia da Educagdo como
ciéncia positivaj

4. desenvolvimento do planc de trabalhe a
fim de realizar a comparagdo com  as
categorias;

1- COMPARATIVE EDUCATION

First of all, the historical development
of comparative educatiom will be presented.
After this a definition and the function
of compararive education will be described.
Finally, the self knowledge and research
methodology are important aspects of a
mecatheory of comparative education.

1.1- Historical Development

The historical development 1s ot
analyzed on cthe basis of an isolated historical
interest. The reason is thar the present
form and character of a scientific field
always has to be understood under generic
and development criteria. Huhn made clear
with his scientific pradigm that scientific
basic ideas are always changing during
histery, since theory and methods in the
world of science and their institutions are
only accepted until new deve lopments occur
{Kuhn, 1978, 340).

The beginning of modern comparative
education in a broad sense is dated with
a publication of the book (“Esquine et Vues
Preliminaires d'un Ouvrage sur 1°Education
Comparee”, 1817, translation Berlin 1954)
by M.A. Julien de Paris (1775-1848).

Unfortunately, this book only was
rediscovered in 1935 and Rossello (Bureau
International d'Education, Geneve) has
presented it to the public in 1943, S5ix
motives are the basis of the plan of Julien
for the development of comparative education.
These can be taken in an exemplary was at
the same rime for six insights which can
be gained by considering the historical
development of comparative education {compare
Rohrs, 1975, 85-B53):

. Renewal and completion of educatien
through comparison,

7. Deriving of foundations and rules.

3. Foundation of the seience of education
as positive sclence.

&, Development of a working plam in order
to realize the comparison with categories.

5, Foundation of an institute for comparative
education in Switzerland.

&, Research practice of the imstitute,
first of all with the example of the
22 cantons in Switzerland.

By examining these six points the
functions of comparative educacion can be
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5. a fundagio de um instituto para a Edu
cagao Comparada na Sulga;

6., a pritica de pesquisa do institute em
primeirc lugar com o exempleo dos 22
canties da Suiga.

Examinando estes seis pontos, a fun
goes da Educagdo Comparativa podem ser u:un
sideradas como sendo vdlidas até hoje.

Uma spresentagdo detalhada do desen-
wolvimento histérice da Educagio Compara
tiva ndo pode ser dada mesta obra; as fases
principais deste desenvolvimento entretan
to, podem ser apresentadas resumidamente:

1800 = 1920: os relatdriocs de viagens a
outros paises sobre aspectos de Educagde,
vigando principalmente a melhorar o ped
pric sistema em base de conhecimento de
rivados de outres sistemas.
. 1920 - 1960: a disciplina académica da
Educagdo Comparativa originou=ge especi
almente nos EUA, Inglaterra e Alemanha.
0 interesse especifico da pesquisa era
anslisar a dinfmica do sistema Educacio
nal Nacional ¢ compreendé-la melhor por
comparagido. Pesquisadores, tals como J.
EAMDEL... (pd4g.3)... assentaram as bases
para a Educagdo Comparativa como sendo
uma disciplina cientifica relacionada
&0 ensinc e 4 pesquisa.
1960 até hoje: uma maior internaciomali
zagHo da Educagdo Fisica Comparada esta
belecida ¢m comparacdes interculturais
vem acontecendo., Os pafses em desenvol
vimento sfio também considerados nesta
pesquisa comparativa. De um lado, a Edu
cagio Comparativa & compreendida cada
vez mais como sendo uma agdc social da
Ciéncia referindo-se haplicagdo prdtica
Do outro lade, se esforga para conside
rar especialmente a aproximacie m-ilfu
comempirica, além da aproximagio htrru-e
:L!ul:u;l—tednu OrganizagBes m:erng
cionais tais como UNESCO, OECD, ete. tém
apoiado bastante a realizaclo do traba-
lho comparacive,

Ao considerar-se o presente desenvol
vimento no munde com tedos os seus relaei io
namentos internacionais, a pesquisa compa
rativa cross-cultural te:‘l ainda mais
importdncia no Future do que nunca.

1.2- Definicic ¢ Funclo
As definigdes j4 contém as descrigies das

considered as being valid until today.

& decailed presentation of the historical
development of comparative education canmot
be given in this framework; the main phases
of this development however, can be presented
shortly:

= 1800 - 1920: Travel reports concerning
other countries under the aspect of education
first of all in order to improve the own
system on the basis of knowledge from
other systems.

= 1920 - 1960: The academic discipline of
comparative education originated especially
in the USA, England and Germany. The
specific research interest wasto analvze
the dynamics of the rational educational
system and to understand it better by
comparison. Researchers like J. Kandel
(1933}, N.Hans (1967), R. Ulich (1982),
F. Schneider (1974} and F. Hilker {1964)
have laid the foundations for comparative
e#ducation as scientific discipline in
regard to teaching and research.

= 1960 wntil today: A further internationalization
of comparative physical education on the
basis of intercultural comparisons has
taken place. The developing countries
are also considered in  comparative
research. On one hand comparative
education is understood more and more as
social action science in regard topractical
application. On the other hand one is
trying te consider especially the
empirical-analytical research approach
besides the hermeneutic - theoretical
approach. laternational organizations
such as UNESCO, OECD, etc. have strongly
supported the realization of comparative
work.

If one is considering the present
development in the world with all cthe
international relationships the comparative
cross-cultural research approach will have
even more importance in future than ever.

1.2- Definition and Function

The definitions already contain
descriptions of functions. In order to
analyze the functions of comarative education
several points are summarized after giving
the definitions.
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fungdes. Com o objetive de analisar as fun
¢Bes da Educagdo Comparativa,wérics pontos
sio resumidos depois de dar as suas defi-
nigoes.

1.2.1- Definigio

A Educagie Comparativa £ como se fos
ge parte da Educagdo histdricada Educagio
Geral como cidnecia. A andlige histdrica €
relatada verticalmente, o desenvolvimento
da andlise comparativa horizontalmente.
Uma combinacdoc das duas & possivel.

A& Educagdo Comparativa € baseada, co
mo parte da Eduwcagdc Geral, na comparagie
cientf{fica dentro dos diferentes niveis
sicio=culturais a fim de resolver os pro
blemas tanto nacionais como internacionais
da Educac#io (SUSSMUTH 1973, 19753).

POSTLETHWAITE ¢ 1985) 448 uma definigio
para comparagdo; "Comparar equivale a cole
car duas ou mais dreas educacionais lade
a lado e buscar suas semelhangas e diferen
cas". I[sto pode relacionar a comparagae
dentro ou entre os sistemas educacionais.

0 termo educagio comparativa (cross-
ecultural} pode, além disto, ser explicado

ge as definigdes relatadas também Eforem

consideradas:

- "a educaglio estrangeira", isto &, inves
tigagBes que se relacienam ap sistema

Educacional do pais sem comparagao.

- "Educagdo Internacienal", terma  usado
seja para a educagio estrangeira quanto
para a educagdo para relacionamento trans
nacional e cooperagdo, incluinde inter=
cimbio de informagdo e do pesscal (LOWE/
KANIN/STRENE 1978; HAAG 1978).

- "Desenvolvimento Educaciomal™ € relacio
nado com a dindmica e interagio de varid
veis gue sdc relacionadas espc:illment?
acs paises desenvolvidos. Este aspecto
¢ rambém chamade de "Desenvolvimento
Educacional Internscional' (IDE) (SPAULDING
1968).

"Educagio Comparativa Marxista", istoé,
a pesguisa relacionada acs contatos €
influfncia mitua dentro dos paises socia
listas, especialmente voltados para a
diferenga para o que chamam palses capl
talistas (SCHAFER, 1968], B

1.2.1= Definition

The comparative education is like
historical education part of general
education as a science. Historical smalysis
is related to wertical, comparative smalysis
to horizontal development. A combination
of both is possihle. The comparative edocation
is based as part of general education on
the scientific comparison in different
gocio-cultural levels in order to solve
national and international educational
problems (Sussmuth, 1973, 195).

Postlehwaite (1985) gives a definition
for comparing: "Comparing means that two
or more educational areas are analysed by
putting them side by side and by searching
for similarities or differences between
them. This can relate to the comparisen
within or between educational systems.

The term comparative {cross-culturall
education can furthermore be explained if
related definitions are also considered.

- 'Foreign education’, i.e. investigations
which relate to the educational system
af a countTy without comparison.

- '"Intermational education' either used
for 'foreign education' or for educatiom
for transnactional relationship and
cooperation including the interchange
of information and persomel (Lowe /Kanin/
Strenk, 1978; Haag, 1978).

- 'Development education' is related Co
the dynamics and intersctions of variables
which are related specially ta
developing countries. This aspect is also
called "incernational development ecucarion’
(IDE) (Spaulding, 1968).

- "Marxistic comparative education', i.e.
the research related to contacts  and
mutusl influence within the socialist
countries, especially geared cowards the
difference to the socalled capitalistic
countries (Schafer, 19681,

The following model may contribute
to see the terminology somewhat clearer
in regard to the differences and
relationships.
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0 modelo seguinte pode contribuir pa
ra tormar mais elara a terminologia no que
se refere Bs diferengas e aos relaciona-

MENLCOS .,

PEDAGOGIA ESTRANGEIRA
PAfsSES EM GERAL PAISES
DESENYOLVIMENTD SOCIALISTAS

EducagBo de Desenvol
vimento Internacional

Ed. Comparativa
Marxista

Educaglo Comparativa

Educaglo Internacional

'FOREIGN PEDAGOGY"

Cenera]—— Soclallist
countries

Developing
countries

{Interrat lomal {Marxistic
deve lopment comparat ive
education]) education)

Comparative Education

Internatlional Education

FIGURE | - Terminology im regard to
"Comparative Education'.

FIGORA 1 - Terminologia quanto b Educagdo
Comparativa

Os esclarecimencos terminoldgicos in
cluem informagdo sobre o funcicnamento da
Educagdo Comparativa, que ¢ definida em
sentido mais abrangente em seguida.

1.2.2- Fungio da Educagio Comparativa

A fungdo da Educagio Comparativa pode
ser resumida de acordo com ROBINGOHN (1970)
# POSTLLETHAWAITE (1985), com os seguintes
pontos primcipais:

= Compreensdo comMpArativa permite @ incen
tiva a cooperaglo internacional do mundo
inteiro;

¢ possivel avaliar certos aspectos do
sistema educacional comparade =o com
outro sistema.

poede-se adquirir um enfoque nas condi =
goes educacionais, tanto social, hiscd
rico, econdmico, politicoe geogrdfico;

pede-se identificar as condigBes em ou
tros lugares & fim de contribuir ma
inténgdo de melhorar o préprio sistema
de educagio;

seme lhangas ¢ diferengas relacionadas
acs aspectos de educagdo em diferentes
sistemas educacionais podem ser descri
tas e interpretadas na sua prépria exis
téncia; -
o impacto relative das varidvelis sobre os
resultados pode ser interpretado. lsto
pode ser feito dentroe entre os sistemas

The terminological clarificactions
include information on the function  of
comparative education which are defined
in the following in a broader semse.

1.2.2- Function of Comparative
Education

The function of comparative educatiom
can be summarized according to Hobinsohm
{1970) and Postlethwaite (1985) in the
following main points:

= Comparative understanding allsws and
supports worldwide international! coo
peration. -

= It is possible toevaluate certain aspects
in an educational system by comparing
with another system.

= One¢ can gain insight in the social,
historical, economic, political, and
geographical conditiens of education.

- One can identify conditione in other
places in order to contribute im the
intention te improve the own educational
system.

- Similarities and differences related to
aspects of education in differemt
educarional systems can be described
and interpreted in their existence.

-~ The relative impact of wvariables on
results can be interpreted. This can
be done within and between educatiomal
systems.

- General principles in regard do educational
consequences can be identified.
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educacionais;

= princlplos gerais referindo-se as conse
quéncias educacionais, podem ser identi
ficados;

- & competigd#o internacional relacionada
a0s sistemas educacionals & possivel, pela
qual num mundo de relagdes proximas e
consequéncia pode ser de¢ desenvolvimento
contInuo em diregido & sempre maior seme
lhanga;

- o desenvolvimento dos sistemas educacio
nais no chamado "movo mundo™  pode  ser
apoiado;

- a educacdc ¢ apolada pelo recenhecimento
dos resultados das ciéncias sociais;

- o aspecto comparative pode ser incluido
no treinamentoe de professores a fim de
promover & "educagic interndcional’ em
bases amplas ao compartilhar as alter-
nativas de pensamento.

1.3 Dirensio da Area

Em relagio aos diferentes termos ex
plicados o conteddo da educagdo comparati
va pade ser vieto no sentido ample como
gendo muitc diversificada, BOBINSOHN (1980)
formelou seis Areae relacionadas ap conted
do da Educagiec Comparada.

a- Problema ¢ estudo de caso, investiga -
gors reglonals e estudos relacionados a
escolas e educagho.

b= Andlise de tendEncias embase internacio
nal.

o= Aspectos econfmicos de educagdo e pla
ne jamento no sistema educacional.

d- Performance das instutuwi¢oes educacio-
nais.

e- Fungiao educacional, social e politica.

f= Semelhangas ¢ diferengas quanto a edu
cagdo do ponto de visra da filosofia de
MARX.

POSTLETHWALTE (1985) identificou tam
bém o conteddo principal que faz parte das
recentes publicagdes rm educagdo compara—
tiva. Uma espécie de estudo dentroda “edu
caglo estrangeira™, no qual o desenvolvi
mento da politica, ecenomia, sistema social
e sistema educaciconal sobre dade pals &
investigado. Isto signifiea s desenvolvi
mento da educagioc em um contexte social
total de andlise compreenziva. O conteddo
comparativo ¢std disponivel se os temas
sio vistos nocontexto internacional.

- International "compecition"” related to
educational systems is possible by which
in a warld of close relationships the
consequence cam be 2 continuous development
towards more similarity.

= The development of educational systems
in the so called "New World" can be
supported.

- The education is supperted by recognizing
results of the secial sciences.

- The comparative aspect can be included
in teaches training in order to promore
"internat iomal education” on a broad basis
bv sharing the thinking imalternatives,

1.3- Dimension of the Subject Matter

In relationon the different explained
terms the subject maccer of comparative
educat lon can be seen in & broad sense as
very diversified. Rosinsohn (1980 has
formulated six areas related to thecomtent
of comparative education:

a- Problem and case studies, regional
inwvestigations, and surveys related fo
schools and education.

b- Trend analvsiz on a worldwide basis.

c= Economic aspects of education and plannings
in the educacional system.

d= Performance of educacional imstitutions.

#= Spcial and policical fAmction of education

f- Similarities and differences in regard
to education from the point of wiew of
the Marx philosophy.

Postlethwaite (1983) hasalse identified
main content areas which are part of recent
publications in comparative education.One
kind of study within the "foreign education”
in which the development of pelitics,
economy, social system, and  educational
system in regard Lo one country i%
investigated. This means development af
education in a total social context of &
comprehensive analysis. A comparative content
is available if themes are seen im the
internat ional context. Present examples
are: economic foundations of education,
planning and policies within education,
pre=school education, teaching and teacher
eraining, human development, curriculum ,
graristica inm the educational field,
institutions of higher learning, informal
education, adult education.

For sure, there are other possible chemes
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Os exemplos presentes sio: fundamentos eco
nimicos da educagdo, planejamento e a po
litica dentro da educm,iu. a educagéo pre1
edcalar, o ensino e Creinamento dos prnt’es
gores, desenvolvimento humano, curriculo,

eatat[atita no campoe educacional, inst ”"‘i

goes de ensine superior, educaglio informal
¢ educacdo de adultos.

E claro que hd cutros temas possiveis
que podem estar no conteddo da Educaglio
Comparada. & relaglo da Educagdc Compara-
tiva com a Educagdo pode, além disso, expli
car o conteddo da Educagic Comparativa e
4 sua posigdo dentro da cifncia da educagio
em geral. Poranto, a Educagio Comparada &
uma abordagem de pesquisa que ultrapassa
aquelas geraie ¢ histéricas que podem ser
englobadas frente a todos o8 aspectos da
cifncia educacional.

L4~ Dimensdes da Mctodelogia da
Pesquisa

& histdéria da metodologia da pesquisa
na cidncia comparativa educacional comegou
com a simples descricie do sistema Educa
cional Estrangeiro e pode ser tragada até
BEREDAYS (1964), pelas conhecidas & etapas
do método comparativo: descrigido, inter-
pretagdo, justaposigdo e comparagdo.

Além disso, quatro pontos deveriam
ser mencionados, que foram desenvelvidos
por AMWEILER (1974} com a abjetivo de dz-»
crever a dimensdo da metodologia da pEﬂqul
#8 na Educagio cross-cultural comparativa
mo Sfu presente sCACus:

a) o significado da abordagem comparativa
tem aumentado nos Cempos recentes; ens-
trrtantq 4 gqualidade da metodologia de
pesquisa ainda tem de ser aperfe lgoada,
Em duas diregies a melhora da metodalo
gia da pesquisa jd pode ser vista:

- "Educagdo Comparativa" como cifncia
de agdo social relacionada ae plane-
jamento e & pritica {Holmes 1965
Robinsohm 1970},

- melhoramento da pesquisa empirieca -
analitica na sua sproximagdoc demtro
da Educacgio Comparativa (Noah,/Eckare in,
1969} ;

@ paradigma da pesquisa " comparaglo "

por =i mesmo nido ¢ um método de pesqui

sd Ja qué & comparagio é aplicada
em mul:mi campos cientificos. 5S¢ a "com

Paragdo"™ € cu ndo uma  aprowimacio adequada

b

—r

avallable which can he the content of
comparative education. The relationship of
comparative education to educatiaon can
furthermore explain the content of conparativwe
education and its position within the peneral
educational science. In this regard che
comparative education ig one research
approach besides the gereral and the historical
which can be basically geared towards all
aspects of educational science.

l.4- Dimensions of Resecarch
Methodology

The history of research wethodology
in the comparative educational science
started in the mere description of a
foreign educational system and can be
traced up to Beredays (1964) wellknown  four
sceps of the comparative mechod:
Description, interpretation, justaposition
and comparison.

Furthermore, four points should be
ment ioned which hawve been developed by
Anweiler (1974) in order to describe the
dimension of research methodology in
comparative cross-cultural education in
its present status:

a) The meaning of the comparative approach
has increased im the recent time; how
ever the quality of research srthodology
atill has to be improved. In two directions
an improvement of research methodology can
be seen already:

- '"Compartive education” as social actiom
science related to planning and
practice (Holmes,1965; Robinschn, 1970).

= Improvement of the empiricalanalyrieal
research approach within comparative
education {Noah/Eckstein, 1969},

b) The research paradigm 'comparison' by
itself is not a research method since
comparing is applied in many scientific
fields. Whether 'comparing’ is an
adequate research approach has to be
decided according to the research interest
and the topic of research. In former
times this interest was historical-genetic,
Today it is rather empirical -analytical
and prospective; this relates not so
much any more to global  comparisonms,
but rather to a problemorienced approach,

c) Social science research approaches,
employing empirical-analytical strategies,
are not encugh. Questions of comparative
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para a pesquisa € o que se deve dicidir
de acorde com o interesse da propria
pesquisa e do tdpico da pesquisa. Anti
gamente este interesse era histdrieo -
genético. Hoje em dia € preferencialmen
te emplrico—analitico & preapectivo;se
relaciona nic tanto com comparagdes glo
ba:i_u. ™l s principalmenté cam a abarda-
gem orientada acs problemas;

c) as abordagens de pesquisas em ciéncia
social, empregando as estratégias empl
rico-analiticas, nlo sdo suficientes.
Questdes de Educagio Comparativa cross
cultural precisam de uma faixa mals am
pla de abordagem para a andlise cienti
fica, exemplo: interpretagdo histdrica,
andlise funcional, colera e anflise
dos dados quantitatives, 1nterpretagdo
sintérica;

d) a tendéncia a um trabalho multie inter
disciplinar,é na Educagio Comparativa
atual,mais forte do que nunca; especial
mente a cooperagdoc da ciféncia pollcica
sociologia ¢ economia com & Educagdo
Comparativa podem ser observadas.

A sequéncia ldgica da pesquisa dentro
da Educag#o Comparativa fol resumida
por POSTLETHWAITE (1983} em nove pontos,
gque oferecem boa visdo da atual situvagio
da pesquisa metodoldgica dentro de  Educa
gdc Comparativa:

I. definigdo clara das questies a serem
invest igadas;

1. decisdo e definigio da amplitude da in
vestigagdo;

3, selegdo das teorias, formulagdo dos mo
delos a4 serem examinados ou descrigdo
des dados necessérios para & andlise a
fim de generalizar a teoria;

4. descrigdo clara ¢ justificaciva da se-
legan do método de pesquisa e do de&i
nho experimental a serem utilizados;

3, especificagido dos indicadores para o
ponte 33

6. coleca dos dados necessdrics (documen=
tos, ete.l;

7. andlise dos dados;

B. interpretagdo dos dados;

9. consequéncias.

Estes nove pontos demonstramclaramen
te que "ecomparar" por si mesmo ndc & um
método de pesquisa, jd que estes nove pon
tos sdo vidlidos para o processo légico de
pesquisa em geral.

cross-cultural education need & large
range of research approaches for
scientific analysis like e.g.: Historical
interpretacion, functiomal analwvsis,
collecting and snalyzing of quantitatiwe
data, aynthetic interpretation.

d} The tendency to malti and incerdisciplinary
work is within comparative education
teday stronger then ever; eapecially
the cooprration of palitical secience,
and economy with comparative education
can be observed,

The logical sequence of research within
comparative education has been summarized
by Postlethwaite (19853) in nine points,which
give a good insight imto the present  status
of research methodology within comparative
education:

1. Clear definition of the question{s) toe
be invescigated.

2. Decision and definition related to the
range of the investigation.

3. Seleccion of theories, formulation aof
models to be examined or description
of the data needed for the analysis in
order to generalize a theory.

4, Clear description and justification of
the selection of the research method
and research desing te be used.

5. Bpecification of the indicators for
point 3.
5. Collecrion of the necessary data

(documents, etc.}).
7. Data analysis.
8. Interpretation of data.
9. Consequences.

These nine points make clear that
"comparing” by itself is not & resesrch
method, since these nine points are walid
for the logic process of reseach in
general.

- COMPARATIVE RESEARCH
APPROACH IN SPORT PEDAGOGY

This research approach is developed
cn the basis that sport pedagogy is one of
the theory fields in sport sciences with
the two major parts of curriculum and
instruction theorv (Heimew/Otto/Schulez, 1972;
Johmson, 1977, 10} (besides sport medicine,
sport kenesiology, sport psychology, sport
sociology, sport histery, sport philosophy)
{Beyer/Rothig, 1976; Widmer, 1977; Haag,
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Z- ABORDAGEM DE PESQUISA
COMPARATIVA NA PEDAGOGIA
DO ESPORTE

Esta abordagem da pesquisa & desen

volvida com base em que a pedagogia do es

porte & um dos campos da teoria nas cifn=-
cids do esporte com as duas maiores partes
da teoria do curriculum e da instrugdo
fHE!Hﬁ.HHfFJTTIJfSCHULZ 1972, JOHNSOM, 1977,
10} (além da m?d1c1-na do Enq'.m:lrl:vue1 C1n9bm
logia do esporte, psicologia esportiva, 50
ciologia do esporte, histdris do esporte,
filosofia do esporte) (BEYER/ROTHIG, 1976:
WIDNER, 1977; HAAG, 1972; HAAG, 1976: HAAS,
1978; HAAC, 1981; HAAG, 1982; HAAG, 1983,
HAAG, 1984). Quanto a este campo  tedrico
de pedagogia do esporte a metodologia ge

ral da pesquisa ¢ vdlida, e ¢ também a ba

#¢ para a abordagem da pesquisa compara
tl.\l'a- Além disso, ¢ necessdrio discutir

"comparagdo” como paradigma bdsico de pen

samento e de andlise cientlifica. & dimen-
sdo da metodologia de pesquisa e da pesqui
EE] ﬂiportwﬂ entdo, pode ser analisada con
giderando a "comparacde” no nivel cross-
cultural como sendo um paradigma. Isto pa
de ser feito usando as rtjpab da "sequén-
cia légica da pesquisa". Finalmente, algu
mes perspectivas futuras para abordagem
comparativa na pedagogia do esporte serdo
mencionadas .

2.1- Dimensdes da Pesquisa
Metodologica

A pesquiss metodoldgica na  Alemanha
também dentro da pedagogia esportiva Foi
caracterizada durante muitos ancs princi
palmente pela abordagem hermenButica -
tedrica (Grupe, 1969), Desde os anos 70 as
estratégias tedrico-analiticas s3c usadas
cada ver mais. Um modelo para a metodolo-
gia de pesquisa desenvolvida por HAAG et
al. (1982, 90-99), que representa um con
tinuo da hemnéurltu—t@dncn 3 analirien
empirica pode ser usado como fundamento
para a pesquisa dentro da pedagogia esporciva,

Este modelo de metodologia da pesqui
58 € caracterizado por cinco aspecLos que
Tepréeseéntam a0 mesmo Lempo 05 passos prtn
cipais da sequéncia légica da pesquisa.

2} Teoria cientifica: sendo ponto inicial pa
rd o alvo de pesquisa, a necessidade, as pré
condigBes e conseqifneias da pesquisa

1972; Haag, 1976; Haag, 1978; Haag, 1981;
Haag, 1982; Haag, 1983; Haag, 1984). For
this theory field sport pedagogy the general
rescarch mecthodelogy is valid, which is
also the basis for the comparative research
approach. Furthermore it is necessary (o
discuss 'comparing' as a basic paradigmof
thinking and of scientific analysis. The
dimension of research methodology and
spart pedagogy then can be analyzed in
regard to 'comparing' on the erses-cultural
level as paradigm. This can be done by
using the steps of the "logic sequence of
research". Finally, some future perspectives
for the comparative research approach in
sport pedagogy will be mentioned.

2.1- Nimension of Research
Methodology

The research methodology in Germany
also within sport pedagogy was  characterized
for many years mainly bya hermensutic-
theoretical approach (Grupe, 1969). Since
the 19705 empirical-analvtical oriented
strategies are used more and more. A model
for research methodology developed by
Haag et al. (1982, 90-99), which represents
the continuum form hermeneut ic-theoretical
to empirical-analytical can be used as
foundation for research within sport
pedagogy .

This model of researchmecthadology is
characterized by [ive aspects which represent
at the same cime main stepe of the logic
sequence of research.

a) Scientific theory: a starting point for
research aim, necessity, pre - conditicns
and consequences of research have oo
be considered. In doing this positions
of theories, how toe gain knowledge (e.
E. hermeneul ical phenmenological ,empirical )
and positions for the normative basis
of science (e.g. subjective idealism,
dialectie materialism, critical theory,
critical rationalism, positiviam) can
be distinguished.

b) Basic research methods: starting from
a model by Fox (1969, 64), whieh is
described in 2.3, pas basic methods can
be distinguished, namely descriptive,
and experimental, which both can  be
used for research in sport pedagogy.

c) Besearch designs: these detailed paradigme
of planning research on a concrete level
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devem ser consideradas. Efetivando es
tas posigbes tedricas, como ganhar @
conhecimente [isto &, hermenéutica, fe-
nomenologia, empirismo) e posiges para
a hase normativa da ciéncia f{isto €,
ideal ismo subjetivo, materialismo-dia-
lérico, teoria-critica, racionalismo
critico, positivismo) podem ser distin
guidas entre si.

b} Métodos bdsicos da pesquisa: partindo
do modelo de FOX (1969, 64), que estd
deserito em 2.3, dois métodos bésicos po
dem ser distinguidos sobretude o des =
critivo e oexperimental, gque podem ser
usados na pesquisa em pedagogia do es=
porte,

c¢) Desenhos da Pesquisa: estes paradigmas
detalhados de plano de pesquisa em nji
vels concretos estio sempre relaciona
dos a um dos métodos da pesquisa. (com
parar 2.4). -

d) Técnicas de coletas de dados: a esce
nivel,parte de instrumentos de ouLros
campos cientificos sdo usados, parte
dos instrumentos especificos doesporte

para coleta de dados estdo disponiveis.

Dentro de muitas téenicas de coleta de
dados, especialmente as técnicas seguin
tes sdo usadas dentro da pesquisa em
pedagogia do esporte: andlise de con=
teddo, observagdo, questionaments €
Lesles esporCivos motores.

e¢) Técnicas de andlise dos dades: com es
tas técmicas,os dados coletados 80 ana
lisados 3 luz das hipdteses estabeleci
das; em sintonia com a dosagem pluri
lista, tante céenicas de orientagdo nu
mérica de coleca de dados come técnicas
nao-numéricas sdo usadas,

Este modelos da metodologia da pesqui
58 para a pedagogia do esporre, descrito mais
concretamente em cinco passos, tem valida
de no nivel geral em gue as consideragies
especificas para a asbordagem da pesquisa
comparativa cross-cultura em pedagogia do
esporte pode ser melher analisada.

2.2- "Comparagdo” como Paradigma de
Pensamento e de Analise Cientifica

A comparacdo antes de mais nada € uma
forma bésica de pensamento e de reflexdoc.
0 ser humano escd consCantemence Comparan
do {por ex: o tempo hoje estd melhor gue
ontem; Eu gosto desta cor verde mais do

are related always to one of the research
methods (compare 2.4},

d1 Techniques of data collection: at this
level partly inmstruments from other
scientifie fields are wsed, partly sport
specific imstruments for data collection
are available. Within the smemy technigues of
data collection, especially the followving
techniques are used within research in
sport pedagogy: content amalysis,
observation, questioning and sport -moator
Lesks,

e)] Techniques of data analysig: with these
techniques the collected data are analvzed
in the light of the stated hypotheses;
in concurrence with a pluralistic
approach numerical as well as normmerical
oriented techniques of data collection
are used.

This model of research methoedolegy
for sport pedagogy, described more concrete
im five steps, has wvalidity on a general
level on which the specific considerations
for the comparative ¢cross—cultural ressarch
approach im sport pedagogy can be analyzed
betrer.

2.2- '"Comparing' as Paradigm of
Thinking and of Scientific Analysis

Comparison first of all is a basic
form of thinking and reflecting. The human
being is constantly comparing (e.g. the
weather is better today than yvesterday; I
like this green colour better than che red
one). Comparing therefore is related closely
to make wvalue judgements and o the process
of evaluation,

Comparing can be realized in different
dimensions. che personal performance in
SpoTL, €.2. can be compared under the fol lowing
Aspects:

- with oneself / - with others in che same
group f

- with others in an equal, similar or
different group / = with relative
standards (e.g. percentile norms) /=
with abselure standards (e.g. world record)

One can state that "the comparison in
its origimal form is an anthropological
principle” (Rohrs, 1975, 83). Comparing
is necessary for the human development
since criteria of evaluation and respecrive
ecbjectives can only be generated if the
relations to larger, smaller or aimilar



% REVISTA BRASILEIRA DE CIENCIA E MOVIMENTG, BIDI 1857 L]

que da vermelhal. A comparagdo, portanto,
estd intimamente relacionada com wvalores
de julgamento e processos da avaliacio.

A comparagdo pode ser realizada em
diferentes dimens@es. 0 desempenho pesscal
no esporte, por exemple, pode ser compara
do sob os aspectos: consigo préprioc / com
outros do mesme grupoe / com outros em gru
po igual, similar ou diferente / com pa-
droes relativos (por ex.: normas pe rTcen
tuais) / com padries absolutos (por ex.
recorde mundial).

Estabelecido que "a comparagdoem sua
forma original € um principic antropelégi
co" (ROHRS, 1975, 83), a comparaclo & ne-
cessdria para o desenvolvimento humano j&
que of critérios de avaliagdode objetives
réspectivos podem apenas ser generalizados
se¢ forem consideradas as relagbes com ab=-
jetivos malores, menores ou semelhantes,
Portanto o critério bdsico de igualdade,
semelhanga e diferenga pode ser compreen
dido. Somente por comparagdo & possivel
avaliar, discutir e planejar. Do ponto de
vista antropolégico, & comparacic rtambém
tem ¢ lade negative, sobretudo se o ser
humano estiver perdendo o sewprépric "cen
tro" por comparar constantemente os outTos
i 51 mesmo.

ROUSSEAD formulow esta critica clara
mente em seu segundo ensaio “Arespeite da
origem e dos fundamentos das diferengas
entte o8 homens". S o sistema de wvalori
tagio propric e da habilidade de performan
ce individual que justifica o sistema de
valor ndo for considerado, a comparagio,
para RDUSSEAL, ¢ o maior mal ao desenvol=-
vimento humano e secial (compare ROLKS,
1975, B5 / ROHRS, 1967, 88).

Se weado de mode apropriade, a compa
ragio tem um significado antropoldgico
profunde e fundamental, importante também
para a abordagem da pesquisa comparativa.
A comparagdo dentro da andlise cientifica
€ também conmhecida de outros campos cien
tificos, como no direito comparativo, rell
gido, literatura, ciéncia social, antropo
logia cultura e cilncia politica. A compa
ragio também pode ser considerada impor—
tante meio para o ensino e pesquisa que &
usado em todas as abordagens cientificas
comparativas com o objetivo de analisar o
fenfimeno das diferencas sécio=culturais
pelas quais as "communalities" podem ser
derivadas quanto as igualdades, semelhangas

are considered,

Therefore the basic criterium of equality,
similarity and difference can be wunder -
stood., Only by comparisen it iz possible
to evaluate, to argue and to plan. From
an anthropological peint of view, comparison
also has a negative side, namely if a
human being is losing its own 'center’ by
comparing himself constantly with others,
Rousseau has formelated this critics clearly
in his second Prize Essay "Concerning the
origin in the foundations of unsimilary
between people’. If the own value system
and the individual performance abilicy
which is justifying the value system, are
over looked, the comparison for Rousseau is
the basic evil of human and social development
(compare Rohrs, 1975, B3 / Hohrs, 197, 88),

[f used properly, comparison has a
deep and fundamental anthropological
meaning, which is also of importance for
the comparative research approach.

Comparing within scientific analysis
is also known form other scientific fields
as e.g. comparative law, religion, literature,
social science, cultural anthropology,
and political science. The comparison can
also be considered as an important means
for teaching and research which is used
in all comparative scientific approaches
ifi ordér te analyze analytically phenomena
of social=cultural differences by which
communal ities can be derived in regard te
equalicies, similarity and difference.

Dilthey (1924, 304) has stated: "One
can speak of comparative sciences if
individuals are distinguished according to
differences, degrees and relationships in
order to relate these conditions to reasms
for explanation which requires a comparison
which in turn is considering pemeral relations
within the respective field as foundation
af individuation™ {(Dilthey, 1924, 304),

Within a model of Fox (1963, 45) which
containms a system of research methods, the
general validity of the paradign 'comparing'
18 justified.
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¢ diferengas.

DILTHEY (1924,304) afirmou: "Pode-se
falar de cidncias comparativas se os indi
widuos $8o distinguidos de acordo com as
suas diferengas, graus e relacionamentos,
a fim de relacionar estas condigbes a ra
zoes de explicagio que requer uma Compara
gdo gque, por sua vez, estd considerando as
relagies gerals dentro do campo respectivo
como fundamento da imdividualidade (DILTHEY,
1924, 3047,

Dentro do modelo de FOX (1969, &46)
que contém um sistema de métodos de pesqui
a4, a validade geral do paradigma de com—
paraglo £ justificada.

TEWR PR N Fumum

e Malris 0 _ beewiste | _Csieeil

Demcrigho  masbiice Sieples  Thuresyt slepbes MR R0 SSTL

ESDAI0 BF RS —ial

Comparsgho  Paralelo mistdrio  “hurest vizim groe
Lo e | marL

FIGURA ? - Método de peaguisa de FOX (1969)
modificadol.

0 objetive da pesquisa antes de tudo
é a descrigio da realidade. Qutro importan
te passoc, ne entante, £ a comparagaoc, a
fim de introduzir um Cercelro passo para
algum tipo de evelugio. A validade geral
da comparagdo para o pensamento € a an#li
se cientifica deve ser considerada, se o
modelo de abordagem de pesquisa comparati
va em pedagogia esportiva for desemvolvido.

2.3- Modelo de Abordagem da Pesquisa
Comparativa na Pedagogia do Esporte

Basicamente, o8 cinco passos da meto
dologia de pesquisa apresentada emE.I,t'E';
também validade para a pesqulsa comparativa
dentro da pedagopiaesportiva: fundamentos
cient{ficos, métodos bdsicos de pesquisa
desenhos experimentias; técnicas de coleta
de dados; técnica de andlise de dados.

He que se refere aos "fundamentos
cientificos" as posigdes para adquirit co
nhecimento (por exemplo,hermenéuticas,
fenomenoldgicas, empiricas) bem como 48
posigdes para as bases normativas da cidnm
cia (isto &, idealismo subjetive, materia
lismo dialético, teoria critica, raciona-
lismo critico, positivismo) podem ser vis

e gt L = FUTURE
—m  egpueries)  fEsriptier el

Description  sieple amples wrey  ow grac
hinimmiem]  chie wludy T

Compazisen  mmllel  owrery wils seerel P
nistTical  weeTE: gEen  rmEsim

FIGURE ? - Research wethods by Fox (1969)
{changed).

The aim of research first of all can
be description of reality. Another important
step however 1s the comparison in order £o
come im a third step to some kind of
evaluation. This gemeral wvalidicy of
comparison for thinking and sciemtific
analysis should be considered, if a model
for comparative research approach in sport
pedagogy is developed.

2.3- Model for the Comparative
Research Approach in Sport
Pedagogy

Basically, the five steps of research
methodology presented in 2.7 have  alse
validity for comparacive research within
sport pedagogy: Scientific foundarion;
basic research mechods, research designs;
techniques of daca collection; techmiques
of data analysis.

In regard to "scientifie foundations'
the positions for gaining knowledge (e.g.
hermeneutic, phenomenclogical, empirieall
as well as the positions for the normative
basis of science (e.g. subjective idealiam
dialective materialism, critical theory,
critical rationalism, positivism) cam
seen as a pluraliscic model; they infl
the three steps of the logic process o
research, i.e. discoverage, justificatia
and application of science.

In regard to research methods th
comparison can be seen in two ways:

a) Horizemtal: compariscn of a certai
aspeet in different socio—cultural wnit
(e.g. states) (bilateral or multilatera
at a given time mainly in the prese
time {descriptive - status quo =

method).

b} Vertical: Comparison of a certain
in different socio-cultural unitcs(e.
states) (bilateral or multilateral)
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tog como modelog pluralistas; eles influen
ciam op trés passos do processo légico da
pesquisa, iste &, a descoberta, justifica
tiva e aplicagdo da ciéncia.

Quante acs métodos de pesquisa, acom
paragic pode ser vista de duas maneiras:

a) Borizontal = comparagic do aspects em
diferentes unidades sdcio -culturais
(ex: estados bilateraisz ou multilate
rais) em um dade tempo, especialmente
no presente (deseritive - status gquo -
método de pesquisa ¢ método de pesquisa
e método de pesquisa experimental).
Vertical - uma comparagic de certo as
pecto em diferentes unidades sdcio =
culturais (ex.: estados) (bilaceraisou
multilaterais) em tempos diferentes
(método de pesquisa histdrical.

b

—

£ claro que a pesquisacomparativana
pedagogia do esporte pode sér tanto tedri
co-hermenfutica ou analitico-empirica. As
veres as duas abordagens sdc necessdrias
a4 fim de receber uma explicagdc cientifi-
ca justificada quanto ao aspecto especifico
do esporte dentro da complexa abordagem
comparativa.

Em relagac a diferenciagiao dos méto-
dog de pesquisa em desenhos éspecificosde
pesquisa, hd vdrias possibilidades {compa
rar HAAG, 1982). -

Método descritivo:

I, Pesquisa histdrica (ao redor de 1900)

1, Pesquisa histdrica temporal (desde 1900)

3. Pesquisa "status quo” (descritival

4. Pesquisa "status quo" (correlacio de
varidveis diferentes)

j. Pesquisa "status quo" (varidvel depen-
dente ou independente)

6. Pesquisa "status que" (quase experimen
tal ¢ "ex post facte") -

Mrodo experimental :

1. Pesquisa experimental (desenho de grupo
controle "clédssico"}

8. Pesquisa experimental (desenho de grupe
controle "modificade™)

Estes dois desenhos de pesquisa sdo
simplesmente uma selegio de exemplos tra
zidos para o sistema de acordo com osdois
métodos de pesquisa bésieco.

Em recentes discusafes sobre metodo

different cimes (historical
method).

research

It is clear that comparacive research
in sport pedagogy can be either theoretical
hermeneutical or empirical- analwi ical,
Sometimes even both approaches are necessary
in order to receive a well justified
scientific explanation in regard to &
sport apecifie aspect within a complex
comparative approach.

In relation te the differentiationof
research methods in specific research
designs, there are several poasibilities
{compare Haag, 1982):

= descriptive method:

{1} historical research {about 1900}

(2} time historical research (about since
1900 )

{3) status quo-research (describingl

{4) starus quo-research (correlation of
variables)

{5) status quo-research [independent !
dependent wvariable)

{6) status quo-research (quasi-experimental
{ ex post facrol

- experimental method:

{7) experimental research { 'classical’
control group design)

(8) experimental research (
controel group design)

'modified’

These eight research designs are
just a selection of examples brought inte
a4 system according to the two hasic research
methods .,

In the recent discussions on research
methodology in educational science within
the Federal Republic of Germany Haft !
Eordes {1984) have presented an interesting
model in order to conceptualize the research
disigns in educaticnal science. This model
TECOENLZes on one side & new oriencation
towards empirical social science research;
on the other side it is of great importance
for the comparative research approach. At
the same rime a change of paradigms can
be seen in regard to research strategies
as compared te the concepts of research
designs according te Campbell/Scanley '
(1963) (e.g. pre - experimental, real
experimental , factorial, gquasi exgerimencal
and ex post facto research designs). The
eight research designs for research in
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logia da pesquisa em Cidncia Eduecacional
na Repiblica Federal da Alemanha, HAFT/
KORDES (1984}, apresentaram ummodelo inte
ressante com o objetivoe de conceituar os
desenhos da pesquisa na Ciféncia Educacio-
nal. Este modelo reconmhece, de um lado,
uma mova orientagdc em dirvegdo & pesquisa
empirica de ciféncia social; de outro lado
¢ de grande importlncia para a abordagem
de pesquisa comparativa. Ao mesmo  tempo
uma mudanga de paradigmas pode ser vista
quanto As estratégias de pesquisa quando
comparadas aocs conceitos dos desenhos das
pesquisas de acordo com CAMPBELL / STANLEY
{1963) (por ex.: pré-experimental, real -
mente experimental, factorial, quase expe
rimental e desenho pesquisaex-post facte').
08 oito desenhos experimentais para a pes
quisa na ciéncia educacional podem ser
caracterizados, de acordo com KAFT/KORDES
(1984}, da seguinte maneira:

4., Pesquisa na educagio conslderande a 14
gica do desenvolvimento.

b. Pesquisa estrutural - funcional em edu
cagdo.

c. Pesquisa de aplicaqio orientada na edu
cagdo.

d. Pesquisa de intervengio em educaglo.

g8. Pesquisa de agio pedagdgica.

f. Pesquisa educacional comunicativa.

g. Pesguisa educacional pedagigico-anali=
tica.

h. Pesquisa educacional objetivo-hermendu
tiga.

& figura seguinte mostra come estes
oito desenhos de pesquisa estdo relaciona
dos de um lado & teoria ouw prdtica e do
outro lade ao conhecimento mais forte ou
mais fraco das estructuras ocultas; isto
tem que ser visto com base na pesquisa na
educagiio, a qual estd orientada na diregdo

da pesquisa empirica (KAFT/KORDES, 1984,
20).

TEORIR PRATICA
Estrutura superficial R B C

Estrutura profunda H=——G——F—E

FIGURA 3 - Desevdos Experimentais para pesqui
58 orientada empiricamente ew cifncia social.

characterized
(1984) im the

educational science can be
according te Haft/Eordes
following way:

A- Research in education considering the
loegic of development

B= Structural-functional
educat ion

C- Application oriented research in education

O- Interventive research in education

E- Pedagogical action reseacch

F- Communicative educational research

G- Pedagogical-analytical educational
research

H- Objective-hermeneutical
research

research in

educational

The following figure shows how these
ecight research designs are related on one
#ide to theory or practice and on  the
other side to stronger ovrweaker re—cognition
of hidden structures: this has to be seen
on the basis of research in education which
is oriented towards empirical research
{Haft/Fordes, 1984, 20).

Theary Practice
Superficial A ——8 C
structure \n
Depth /
structure H G F

FIGURE 3 - Research designs for empirical
oriented social science research.

According to the facr thar superficial
and depth structures are criteria inorder
to describe research designs, these research
designs are of special interest for
comparative research strategies since che
total social background has tobe analyzed
in depth in order to understand the topics
of comparison.

In regard to techniques of data
collection the presented pattemns of research
designs also require a variety of techiniques
which can be applied im regard to research
within comparative sport pedagogy-

Due to the variety of technigues of
data cellection the techniques of data
analysis areé of numerical and nornumerical
kind. Thiz is in agreement with the complex
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De acordo com o fato de as estruturas
superficiais ¢ profundas serem critérios
com 0 objetivo de descrever oz deseahos
gxperimentais, esces desenhos de pesgquisa
sip de interesse especial para as earraté
gias comparativas da pesquisa, jd& gque a
totalidade do "BACKCROUND" social tem de
ser analisada em profundidade a fim de com
preender os tdpicos da comparagdo.

Quante 4% técnicas da coleta de dados,
o8 modelos apresentados de desenhoe de pes
quiza também requerem wma variedade de
tdcnicas que podem ser aplicadas em consi
deragic 4 pesquisa dentro dapedagogiacom
parativa do esporte.

Devido 4 wvariedade de técnicas de co
leta dos dados, as téenicas de andlise de
dados sfo de natureza numérica e ndo-numd
rica. [ato eatd de acards com as questdes
complexas na pesquisa que [8m fque fer res
pondidas dentro da abardagem comparativa
da pesquisa na pedagogia esportiva.

£ preciso mencionar cspecialmente que
também as técmicas ndo=numéricas da coleca
de dados tém procedimentos claros que de=
veriam ser conhecidos antes de serem usa
dos. Em uma futura andlise secunddria, as
técnicas multivariadas e de metamédlise
ganhardc aumento de import8ncia dentro do
Esporte e da Educaglio Fisica Comparativa.

Fode=ae afirmar & & Ccambém muito
compreensivel que apenas uma compreensdo
pluralista dos fundamentos da teoria cien
tifica, métodos de pesquisa, desemhos ex
perimentais, técnica de coleta de dados e
técnicas da andlise de dados podem ser uma
fundamentagdo da abordagem de pesguisa
comparativa dentro da pedagogia do esporte.

3- ESTRATEGIAS PARA A PESQUISA
COMPARATIVA NA PEDAGOGIA DO
ESPORTE |

Além dos Eundamentes filosdficos (com
pare 2.2} e de wn  desenvolvimentonecessdrio
dos modelos para a metodelogiada pesquisa
{compare 2,3) & necessdrio desenvolver es
tratdglas para uma pesquisa comparativana
pedagogia do esporte. Isto deveria ser fei
to com base nos seguintes pontos: -

- & pesquisa comparativa na pedagogia do
egporte tem que reconhecer as leis ge=
rais da pesquisa.

= & pesquiga comparativa cross=cultural no
esporte e Educagio Fisica ¢ uma pesquisa
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research questions which Thave to be
answered within the comparative research
approach in sport pedagogy. It has to be
mentioned especially that also noremumerical
techniques of data collection have clear
procedures which should be known before
using them., In the future secondary analysis,
meta analysis and multi-variate techniques
wli data analysis will gain increasing importance
within comparative physical education and
sport.

One can state and it is also understandable
that only a pluralistie understanding of
foundations of scientific theory, research
methods, research designs, techniques of
data celleccion and techniques of data
analysis «c¢an be a foundation of the
comparative research approaxhwithin sport
pedagogy.

3- STRATEGIES FOR COMPARATIVE
RESCARCH IM SPORT PEDAGOGY

Besides the philesophical foundation
{compare 2,2} and a necessary deve lopment of
models for researchmethodology (compare 2.
1) it is necessary to develop strategies
for comparative research in sport pedagogy.
This should be done on the basis of the
fellowing points:

= Comparative research im sport pedagogy
has to recognize the general laws of
research.

- Comparative cross—cultural research in
sport and physical education is & wery
complex research (socio—cultural foundation,
intentionality), which requires a manifold,
interdisciplinary and integrative thinking.

- Comparacive research in sport and physical
education needs pluralistic approaches
within research mechodology.

- Comparative research in sport pedagogy
will imcrease in imporcance since the
multilateral commmication and relaticnship of
the whole world is concinously increasing.

Strategies for comparative research
in sport pedagogy need a relatively
comprehensive basis which can be developed
on the following eight aspects  differently
seen for comparative educational science
in general and for comparative sport
pedagogy in specific: (1) organizations ;
(2) scientific journals; (3) bibliographies;
(4) year books / hand books / book series;
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muite complexa (fundamentos sécio-cultu
rais, intencionslidade), que reguer um
pensamento muito variade, interdiscipli
nar e integrativo. -

- a pesquisa comparativa no esporte e na
Educagio Fisica precisa de abordagens
pluralistas dentro da metodologia da pes
quisa. -

- a pesquisa comparativa na pedagogia do
esporte aumentard em importincia jé que
a multilateral e o relacionamento do mun
do inteiro estd continuamente aumentan=
do.

A% estratégias para pesqulsa compara
tiva na pedagegia do esporte necessitamde
base relativamente abrangente gque pode ser
desenvolvida nos oito aspeetos seguintes,
diferenciadamente vistos pela cifncia edu
cacional comparativa em geral ¢ pela peda
gogia esportiva comparativa eaptcifi:amﬁﬁ
te: 1. organizagdes; 2. revistas cienci-
ficas; 3. bibliografias; &. anudrios, li
vraos diditicos e séries E&peciali:adas;ST
relatérios de congresses; 6. centros  de
documentagdo; 7. literatura paraa ciéncia
educacional comparativa; 8. literatura pa
ra a Educagio Fisiea Comparativa. -

0 autor pode aferecer extensivo mate
rial de informag3o quante a estes oito
aspectos (comparar também "Journal of
Comparative Physical Education and Sport,
a? 2/1986, SCHORNADORF) (Federal Republic
of Germany) (HOFFMANN].

Uma andlise da informagic gque estd
disponivel nestes cito aspectos em tela -
gio & cifacia educacional comparativa e &
educagio fisica e do esporte demonstra que
jé existe certo montante de resultados
cient{ficos nos gquais as abordagens em
pesquisa na cidncia educacional comparati
va podem ser usadas para pesquisa no es-
porte e na Educagdo Fisica Comparativa.

OBSERVACOES CONCLUSIVAS

A abordagem de pesquisa comparativa
dentro da pedagogia do esporte foi apresen
tada com bage numa dimensdo geral da meto
dologia da pesguisa, sob o aspecto de fun
damentagio filosdfica, forma de modele e
desenvolvimento de estratégia. Este enfo—
que ¢m quatro etapas inicia-se com pré-con
digies tedricas e continua com ¢lapas para
a estruturagdo ¢ termina com o lado prag-
mitico do desenvolvimentc da estratégia

{5) congress reports;(6) documentation
centers; (7) literature for comparative
sducational science; (8] literature for
comparative and physical educatien. The
author can make available extensive
information material in regard to these
eight aspects {compare furthermore “Journal
of Comparative Physical Education and
Sport", NE 21986, Schorndorf (Federal
Republic of Germany) (Hefmann).

An analysis of the information which
is gvailable in these #ight aspects in
pegard to "comparative educarional Science®
and to “comparative sport and physical
education" shows that there is  already
available 3 certain amount of scientific
results on which research approaches in
comparative educarional science «cam be
used for research in comparative sport and
physical pducat ion.

CONCLUDING REMARKS

The comparative research approach
within sport pedagogy has beenm presented
on the basis of a general dimension of
research methodology, under the aspect of
philosophical foundation, the shaping of
a model, and development of a strategy.
Thiz Four step approach is starting with
thearetical preconditions, continues with
sreps for structuring amd Finishes with
the pregmatic side of strategy development
on the basis of a comprehensive informatiem.

Since the comparative research approach
is alsoc imcreasing its importance within
sport, this rtheoretical Ffeoundation is
necessary; furthermore a pragmatic and
action-oriented ocutlook is mecessary, 1in
order to implement and use the comparative
research approach in sport pedagegy in &
way, that Further knowledge can be gained
for the complex actimg in sport, especially
also under the perspective of education.
Since movement, play and sport are a
worldwide phenomenon, the comparative
research approach can be used in order to
gain some desper knowledge. Therefore it
is necessary to apply medels and theories
from comparative education research related
to spoert in order te constructively —prowobe
this research field.
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com base em wma informagdc compreensiva.

Ji que o enfoque da pesquisa compara
riva também eostd aumencando a sua importdn
cia dentro do esporte, esta fundamentaglo
tedrica ¢ necessdria; além disso, umponto
de vista pragmitico ¢ de agio orientada &
necessirio com o objetivo de usar a abor-
dagem comparativa de pesquisana pedagogia
do esporte de maneira que o conhecimento
future possa ganhar pela agdo complexs no
esporte, especialeente também sob & pers-—
pectiva da educagio. Sendo o movimento, o
jogo e o esporte fenfmencs internacionais,
4 abordagem de pesquisa comparativa pode
s¢r usada com o objetive de ganhar um co
nhecimento mais profunds. Portanteo, & oe=
cessdrio aplicar os modelos & as teorias
provindos da pesquisa da educagio compara
tiva relacionados ao esporte a fim de pro
mover construtivamente este campo da  pes
quisa.
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